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; However,. the l;&erature does not reflect this, and the model .

) . . oot AW

Part-time education on. the post-Secondary level has
* : .
ex1sted 51nce before the-.turn of the century, part1cu1arly«1n
“d TS
profe551onal schools such as law, med1c1ne, and soelal work. .

chosen by the Amer1can educational communlty was that of the

trad1tlonal full-time student for whom attendlng college or

-, ts

pﬁofe551onal scthl was has/her life work. s' .

However, Ain the m1d 1970s, the part-time undergraduate :;i}

g
~

student began to achleve at least a mod1cum of attention from

»

sectors of the post =econdary educational world other than the ;;?, ;

i i
L0
.

communlty college. Some of thlS push to serve the pare t1me, fit’
. }*‘
'lg .

nontrad1t1ona1 student on the part of the educatlonal establ1shan
@ /
ment was the result of the woman's movement, the War on Poverty,

and the pressure from the federal government to bring m1nor1tyz;;i

’, s Y

group,member5~into partnershlp,WLth the more affiuegnt (Carneige g{;

Commission;,1983). Further, this federal drive to'open college -
R . ﬂ &%

attendance to minority groups and women é@ well.as the push~
towards aff1rmat1ve action, wh1ch also 1mpacted women and

¥
m1nor1ty groups, probably also 1nfluenced the fqrmal opening of

college and post-graduate admissions to the part-g;me student,
and fonced some recogn1t10n of this student's special lﬂfe
.situation and unique needs. Additionally, the prollferatlon of
colleges and universities durlng the 1960s and '1970s ano the.
need of these 1nst1tut10ns for students may have been instru-
mental in draw1ng the admlnlstratlon S attent1on to the part-time
student as a relat1ve1y profltable market o be tapped. Other
factors affectlng'the acceptance of the part-time student role

were the’ higher cost of tuition and dec11n1ng federdl support



at

.

for traineeships. . ) . e : .

-

-~

-

‘]? . . > -Cross (1975, p. 58) ppintea‘out\fha§ by 1972 "the !

number of part~tim§ students began t%uéxceed the number of o

v - »

. ' fﬁTl-pime students in institutions .of higher education." By

) ‘ 1978, the growing impact of Reaganomics signalled that federal .-
P e }, .

; - R doilars would no longer be freely available for the needs, of ..~

higher education. The pa?t—time student thus beéhme a vital;"

component of the educational marketplace. In spite of this \iig- ;
Yo ) ) - . . D , ‘ B . ”iﬁ;& :’?' 4
- ., facty there is a dearth of material specifically devoted to theggﬁ%r

L4 R

part-time student, especially the'graduate or brofessional,échoq;@\

part-time student. Graduate social work eduqation,folibws’this;ﬁf;
. - . ) » / . .- ‘;"“",
trend, barely admitfingﬁghe existence.of the part-time graduate . = .

- student. - . p

’. R
o _ + PART-TIME GRADUATE SOCIAL WORK EDUCATTION ¢ ! e

¢ . o . . ]
Part-time social work education is' often represented

\ - . ) - '~ . - A 7 n . ‘.

as a fairly recent entry into the field of social work education.

‘ . Boynton (1981, p. 60) states: = - o IR X ) ST
) ‘ Our awarepess'of.tﬁe emerging-change in Social,Wofk
v . ~ Education has come slowly. In fact, some universities
" have only recently begun to provide sexvices to a P
* v

"new" type of student.

: Bragg (1981) presents a plausible rationale for Boynton'é”\

statement: - ' . e

. _In our era when graduate school enrollments are - ‘

' dropping .and competition for students within the ,
helping profession is heating up, gradugte social -~ . ..
work education has remained an anachronism.

‘. . . . . . . . .ﬂ . . . . ’ L] . . . . * . . . . .

Establishing programs for part-time students would
appear to be the answer to several . . . problems.

In a time of shrinking enroliments, this may be /
_the most effective way of reaching new groups of ..
- ~ potential students, (p. 8) ’ ‘ e

- .« . . - .

*
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* o However, the roots of’part time educatlon on the graduate

X
. level’%le .woven deep into the\profe551onal hlstory of soc1a1 X

work. The prestlglous New York School of Social Work; Doy o

*

“the Columbla Unlver51ty School of Soc1a1 Work has a long T

hlstory of serv1ce to partftlmé sﬁadents. ) - '

. ; ’ v,
v

Meler (1950) stated that when the bChOOl of’ Ph11anthropy
(an early name for the New York School of Social Work) epened
1natne fall of 1904, a program of part-time courses$ in tne
winter mosighs had already be;n-in opeiatien for two years.
These part- t1me students, who numbered about 150 per.year met .
once or Lche a week between October and Aprll and came from ‘f
_ New York-C1ty Each winter school session 1nc1nded about 40%;
lectures and some agency v151ts ‘and observatlonal trlps. Tbls ‘

course of study was 1ntended to serve the needg ‘of three - K

» -

. o ¢

s classes of persons.

~ . -
- -

) (1) those ‘who -are profe351ona11y engaged. in, work for. * ..~
charitable societies, and agencies for .social-uplift, “
‘and who desire to know more about the sources of aid - .
they are required to use, (2) those who aretemployed, -

as helpers in institutions, and wish broader knowledge ,
'of ideals and methods, (3) the 'charitable laity' who . - .
*are actively supporting with money.and personal,service,
such societies, agencies and 1nst1tutlons, and désire
‘ to know how they can -help most W1se1yu (Meler; 1950, p 18)

. The New York ‘School contlnued to grow,_and‘partetlme .
.y £ , .
students als¢ continued to_eeek admission. It.was thought

»

. necessary to place some restriction on _the enrollment of part-

time students in order to strengfhen the program for full- .

.

time students, because the discussion method of teaching then :

"used required that the clas$ size be limited. By 19327, bﬂrt;

!
ARl 5

time students were neimitted to enroll only in certain designated



L - sectlons of some courses.. ~P ‘° - 7\\ - R K
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e '\\") «Neyentheless, the Sdhool felt a respon51b11xty to, s, .
Lo ' e +, provide opportunities for partial traln1ng;‘1n 1929, . -
Lo . 859 students enrolled for individual courses,,and in

o 1938 there were 1, 086 such students. (Me1er, 1950, p 81)

If seems - clear that part- t1me "students in relatlvely large numbers
were a part of the hlstcry of-the New York,School "e I
. . - fi““"‘\‘ The school establlshed by- the Ch1cago Commons wh1ch

‘.'u ; . becamé a part oﬁlthe UnLverslty ¢ Chicago in 1620" similarly
i o ’educated“bart -time social workers in 1ts~early years. However,
j - h * Julia Lathrop and‘hdath Abbott ended the school's connectlon

TR ! : 1th .part-time graduate educatlon when the; assumed the reins ;l

'
.

of ‘the school in 1920 (Taylor 1936) lhus* part-time
’ graduate soc1al work educatrqn flgured,xn the history_ of two

4 > Y . .
o ~ Very promlnent schools, among others. In the early days, .

' A.the enrollment _of the part-time student was encouraged to serve .-

> the need of the profession, that is, the need for tralned

L

« workers, w1thoutﬁlb51ng workers to graduate stu&y when they
: BN . could not bQQSpared from the1r profess1onal ,duties. '
- G

The stat1st1cs on social work educatlon which were pub%i

-

¢ 11shed in the Soc1al ‘Service ReV1ew, beglnnlng with the 1934- 35

school year and lacer by the Council ‘on Soc1al Work Bdg&atlon
‘ beglnnlng in 1954, also reflected con51stently a good percentage
‘&Jl of part-t1me students. The number ebbed and flowed with the

! . need¥ of ‘the’ profeislon for worker'\~but was always a~factor

~
»

1n the eduqatlon of soclal workers.

Recent Developments

%4

A ‘major 1mpetus to the development of formal programs

*. designed for the needs of part-time students came about in

7 -

. o " the 1970s. Durgng this decade’, the need of rural areas’ for
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professaonal soc1a1 Wprkers was.recbgnlzed and parapro—

. ' ; Y- s ,
- fes51&nals were encouraged ‘t& gain profess1ona1 standlng. . ..

. B

q .. Some of this" 1ncentlve*was generated by soc1a1 3ust1ce issues '.’

rdifed dur1ng the precedlng decade, but the burgeonlng federal .

-

def1c1t and "Reagonomlcs" also prov1ded their dwn quctaf ih- K

centive, Much of the federal money’preV1ous1y allocated to the

™

{ : ., + _'education of social workers ceaséd to.flOw by the end~of the ; \
. b .0 “ - i ) ) - - 4;:

. 1970s; shifting federal priorities favored competing disciplines,
Vengineering, computer science, business, jgnrnalism, and law, ,:

.and the defense establishment. . )
¥ ’ ) ~ R =

e Many 'schools of sooiai wbr%phad’expanded during the ~»

.late 19605 and early 1970s and'new~pfogramg'had been-accredited‘

‘ ) to meet ‘the needs,of both social work students W1th federal '

: " tralneeshlps, and unﬂerserved~areas, including ch11d MelFare,
o community mental health and rural areas. Aithough by the end .
= ] " * i of the 13703, the federal tralneeshlps.hadzfor the most part )

. ceasii to ex1st _an.eyen greater proportlon of the populat1on .

was derserved by the social work communlg}aas a result of , :

TR W1de5pread unemployment and 1ts,attendant condltlons in some

areas of the country. Many graduate schools of sotlaI work B

a&'}‘ . N g- 14

o rose to the challenge and either broadened ex15t1ng programs

S ’ or established new programs to meet both .the needs of worklng

.»‘; L

students and their.own need for surv1va1 . ) . 2
. - v LA S 7 '
Ui e The Case of Téxas. o . S . .
. Y - <

v ’

S By. the late 19705 and the early 1980s, Texas, like the

at ' rest.of the nation, had problems w1th an underserved populatlon

A 7

in many parts of the state. The problems of the state were

An #L
-

e

i

. exacerbated by a large popurat;on of disadvantaged;Mexican- R
. ) . , " v'fvft
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Americans, a redneck dOminated legislature, nnemployment in
p‘ -
the rormerly booming oil- dependent East Texas area, economic

- . * M ’
v )

preSSures on the Texas Mexlco bprder stemmlng from Mer1co s

-

"

LJihternal problems, and a huge influx of unskllled workers from

other parts of the country Added to these c1rcumstances was

: .\ the poverty of the huge rural areas (Caro, 1983). “ . ‘E%
) o PO . The s1tuat10n in the state was spch that the graduhfe'f ,i
Ly . L "sehools in Texas here open to the resurgence of part -time
. \ _.' studentsnln social work educat:one Texas, roughly analogoui\;'

in area to New England plus the Middle Atlant1c states (Car

1983), housed only four graduate schools of soc1a1 work Wlthln‘

’

<
-

the state. These were the Worden18¢hool of Soc1a1 Servrce of}|.
Our .Lady of the Lake University, dating from,the early 1930s'\' o

f the School of’ Soc1a1 Work at the University of Texas in Austln,

-~

establlshed in the early 19505, the oldest, and most prestlgloqs
% {

of’the state schools' the school at the University of HoustonJ

serV1ng East Texas, and f1na11y, the School at the Un1\er51ty¢.
of Texas at Arllngton, a suburb of Dallas/Fort"Worth, serv1ng N
the ngrth central portlon of the state. Compared to the T ;f
Northeast and Middle Atlant;c portlon of the Un1ted States, a J
great dealvof the state was str}l unserved 1nclud1ng the

. .
border areas and most of the rural count1es. Thus, the need

-

for innovative programmlng was very great, for many human service .

L

employees were unable to attend £u11 t1me for personal and
financial reasons, and becaUse they 51mp1y could not be spared
from their profess1ona1 duties. In order to determine the ¢

pattern ‘of part—tlme graduate social WOrk educational programs
.« VAN .
in Texas, the deans of, the four schbols (or thelr deslgnated

. ' g -
Vo representétlyes) were surveyed. / . - ,
¢ £ .. 'x L. R - . .

8 / ' '_~. @
[
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Nathnal Models sand Issues :}‘ ~ .

_ Program models in Texas were presumed to be 11tt1e '

, 4 L4
d1fferent than Ehose avallable natlonally @,Leuenberger et al
(1983) 1dent1f1ed ‘three general program mgdels in usq ‘ .

natlonally to serve part t me students. These are: . .

-

N O the permanent "satellite model" in wh1ch course L

h .

rnstructlon is provrded'at speglflc and-permanent: ;

. _ ) \
‘ off campus locations; - . . Jevf//;‘ :; N
b 2.; the transient "satelllte mods1" in which the ‘/3%& ‘

. school of soc:al‘Work does not maintain a permanégtﬁ~;;£f
. off campus Tearnlng site; and : “_ ' ";dﬁg

.
¢ *

3. a part-time on-campus-: pybgram in which students
attend classes during evening hqu¥s or on weekends.

Another mbdes, not d;scussed by Leuenberger et a1 (1983),
o ~ ¥
would allow pant time. studenfs to part1c1pate in regular‘

classes with furl.tlme students.'~t‘ " Coa .

. L LI
'S

MR Issues fac1ngathe Texas programs and models ,of part- e,

-timé educatlon were assumed to be 11tt1e dxffe;ent than - ,

. « hd ¢« .
- -

those fac;ng other programs natlonally. Leuenberger et al L oo
b8 3

(1983) 1dent1fy adm1551on$ requlrements .as a frequently exp.eé

3 - - -

sourde 6//COncern,, and faculty deployment~ course co‘tent T

L34

~ - -

f1e1d placementg SOCl&llthlon and educatlonal resources ‘as

L3

.

.o

potentlal problems in thé establxshment of part t1me pnggr;ms. '
& .
Thus, Leuenberger questlonnalre wh1ch addressed these»areas

2

spec1f1ca11y was adm1n1stered to the des*gnated respondents

1n each of the four Texas graduate schools of socaal work’

. -
[

METHODOLOGY : ot L ,\3,\
. The questlonnalre was malled,to the fou '

Voo
.

le;ns of
q [ 4
graduate schools. of soc1a1 work in Texas. They ¢ sked, "= -
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W

= cowld be azred « If the deans _chose,’ the phone c%ll could be

. ’ > t .-

. . N LI L - Fam
~ = -
B .‘8- 4 [y
., « t 3 ;
- *

~ . - .‘ 3 - i

to complete the questlonnalre or.to route 1t to the person i

it
=

charge’of the partdtlme progrgg.d They were adV1sed that ‘a .‘ '

follow up telephone call would be -made aboutwtwo weeks after the

receptlon of the rngtroment in O tober 1983.‘ At the time of L

\he phone call if the deans-preferred thé:angwers could be

~

glven orally to the 1nterv1ewer‘ However, .all respondents chose

\
to complete fhe questlonnalre. In agdltlon, an 1nterv1ew was set

v . .

up so that any other problems or con?erns about the part-time proirams
\ i
N % - b. - F 3 . [ ‘
routed to the'person in charge of the part t%?e program. "The
dean at Houst n, Dan Jennlngs,'was the dnly dean to respond S
¢ \‘Q -« - e

therquestlonnakre and the phone call The a551stant

- .

perionally to

* - L4
dean ‘of the Wdrden school who is 1n charge of the part tlme Ty

w.~- ws

e >

tprogram,‘and the assoc1ate dean at the Un1Vexslty of Texas at N .

Arllngton responded to the questlonnalre and phone call. (In s

the case of “the' assistant dean at Worden, discifssion took place‘
1 "
1n a face -to-face gntervxew ) The person reSpon51b1e for-scrsening
N 4 v "
adm1551ons at'the‘graduaté level at the Unlversaty;of Texas at = .

. B
e « -~

”Austln respondedsto the quest10nna1re ‘and also took part in.a .

» A Ll
«

face-to-face interviewsn In add1t10n the assoc1ate dean at/the

Unlver51ty of Texaq at‘Aust1n also responded 6" questlons dea11ng

’ -
-

3 -
’w1th his perception of the.part-tlme’p:ogram. >

- B
. ~ - DU SR B

SURVEY RESULTS IR . - ‘T - L
Allrfour graduate sdhoole offer at least one txpe of Jpart- '«f
time program, accordfng to. the crlterla 1dent1f1ed'by Leuenberger.
Ofily one school the Unavers;fyjof Houston hgs only the part- ,{d;%ﬁ:
2

tlme on campuglmodelg Dean Dan Jenpings stated that the crlterla A,




1
"' 4 >""‘ ) "1
for admlsslons, course requlrements, faculty, adV151ng,,sequenc1ng, |

and fleld practlcum are 1dent1ca1 W1th the, full- t1me master s program

»

He also stated that students in the full-time progran were free to. -
convert ‘to the part time program and v1ce versa. He observed a : -
good 1ntegratlon of students in the part- t1me program w1th the ' <
fu11 ~-time proéram students, probably as'a‘result of shared classes .
and shared faoﬁlltles. Dean Jennings, 1n&common with the other |

Texas graduate school deans or their representatiues, was very

pleasedFW1th the maturlty, scholarshlp, and mot1Vat10n of the ‘ T

-’

'

part tlme students, as well as the d1men51on of r1chness added

[l

to the classroom as a result of these students’ experaence and

- h ) ’ \‘U\ [y
maturity. , : . o ’ ' -

3

. The Unlver51ty of Texas at ust1n (UT), and Unlver51ty of

Texas at Agllngton (UTA), and .th Worden School of Soc1a1 SerV1ce

4 1.

of Our Lady of the Lake Unlver51ty (OLLU) a11 have sate111te

nodel“programs. The sate111te program at UT 1s based in El Pa?i:

and 1s in the second year of 1t% first cohort of students.

- -

OLLU has sponsored sate111te prdgrams at. El Paso Ab11ene, ‘and

-

F] 1‘

~Midland, andgls currently sponsdring a, second cohort of students“
at Mlalanda\ UTA formerly presej

ted programs in anyon Nacogdoches,‘

\

and Daldas, and is presently offerlng satelllte prograns Jn both
A

Lubbock anq Commerce. s 0 A4.f‘ - . ‘: "

A
4

.. : Bdth UTiand UTA utlllzé other colleges or unlver51t1es .as

“4" L A ] -

thelf’off < campus’ 1nstructlona1 sites,. and 0LLU'ut111zes tralnnlng

d
fac1ﬁ1t%es. The number of>students 3dm itted each year ranges D

feom 2 Iow of, approx1mate1y915 students (QLLU) to a- hlgh of

approxix%tely 30 studenbs at UT's‘off site program. Bqth OLLU and» -

-~

UTA have a specific admxnlstrator who is resp6351b1e far the et
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t
alternative MSW program on a part t1me basis and in add&tlon to’

< g 2t . 7 :
other dutles.- K -~ s : C =

,
3 . . -

All three schools have thp $ame admissions criteria for - '
both programs. Howeyer hboth LLU and UTA réquire-a period of ‘

re51dence on the main campus whzch ranges fron lStweeks at OLLU N

%,

o
*

to 32" weeks for UTA students. " The UT program is completely off 51te,

S — - 3

w1th no. Aust1n re81dence requlrement However, faculty 1nvolved

\

in the thrée alternatiye MSw, programs did show some var1at10n.

c

See Taole I below. . ~ . |
\ ‘ | TAisLE I ,,* o E
., L .

Faculty Rank of Faculty gnvolved 1n.0ff Slte Part Tlme MSW Programs .

f‘ . . *

: AR ; UT <. - UTA OLLU =
. ! 4 . - .
Full Profesipr , 1 .- 2 3'
- Assoc, Profession’ L4 2 1 o
, Asst. Professor . T t
Instructor ) ; S
Lecturer ) 1 )
Training Specialist - R S o
Adjunct Assistant Professor - 1 ‘ ‘

oty
.
t - -

'yT showed the widest variety of faculty members by rank teachlng .

-in the-prpgram, and the f}west f;ll professors. However, half

*  their faculty in the alterpative MSW‘progrgm are associate pro-
. -~ \ . a

i
fessors. BTA had four faculty members assigned to the alternative fi

.

*

MSW program, which was the fewest number of faculty commltted to : fﬁ

»

the off-site program; however, two are full professors and the

LY

other two are associate professors. OLLU has three full proféssors

*

teaching in thg alternative'MSh,program, one associate prefessor, .|

and one as51stant professor. -Although superficially, there

seems- to be quite a b1t of variety, all three schools heavxly
7/

‘commit senio¥ faculty to the program. In add1t10n, only UTA




regular on- campuS'MSW‘program; e T ‘,:fi

~the UT and the UTA programs by both off campus and. on campus ’%;f:

“and the ava11ab111ty of 1nstruct10na1 materials as

~satellite 1ocat10n. N ; .

‘.,_».,-‘]_1_:. . . N . .

[
.

» . * S

states that the number of course offerings in the alternative I

- . ° i e / - *
MSW;progmam is fewer than those available to students in the

B . .
. 3 . t

. ~Academic adv151ng for‘these students is prov1ded:1n both

faculty advlsors, where -as in the OLLU program it is provided

by the program dlrector who is also the assmstant dean of the =

° ?

school ~In terms of perceptlon of the adequacy of 1nstruct10na1
materlals, 11brary resources,* and academlc adv191ng, there ;s

considerable variation bétween the schools. UT v1ews all

— T
i

three'areas as in need of improvement UTA views alldthree

areas as adequate,,whlle OLLU considers the academlc adv151ng

+

Jmore " than

adequate, and 11brary resources as adequate‘ This differentiali

&

in resocurce adequacy perceptlon may be a. functlon of the ' ST

;ength of t1me the programs havq been in operatlon however.. = . .

Course sequenclng does vary at all three schools, between

-

the full-time MSW and. the pdrt tlme MSwW programs However, in®  ~

all the programs, students must complete the bas1c, foundatlon o

level courses before moving into the advanced courses. ‘UT offers
only its 1nterpersonal helplng sequence off site, although the
addltlon of “the admlnlstratlon/plannlng sequence ‘is under.
dlsou351on. At\bqth UTA and at OLLU students complete ba51c
four ‘ation courses off egte,\pnd then come to. the main campus
for advanced courses. UT';‘model differs substantlally from

this model, since no course wort\m;;t\BE\takgE\at the Austin

\
campus, and a complete program 15 brought t¢ the El1 Paso

Yon




~ T T e
ol
)

The table .below (Table II% shows the varlgtlon in course-

F

sequeuc1ng among the schools. A ‘ VR

TABLE'II o LU

-~ B
' N g

4 . g

-

MSW Course Sequenc1ng by Semester and by Program

* eee— e

o Ly STt

University of Texas-Austin Full Time . ana; Time "1%ni
Basic Dy¥nam,- of Behav1or ) Sem. I Sem. I
Basig Dynam. of Behavior - . Sem. I Sem. II
(organ. § Comm.) . o o
6c. Prob. and Soc. Wel, Qollcy Sem. I - Sem. I
//Fleld Ins. I - Sem., I Summer I (bwn.
, . Sem. II § III)
Research Methods . - Sem. II' Sem¢ II
Field Inst. Tl Sem. II -Sém. III
Interp. Help. Methods: em. IS - Sem. TIT
Res.- Sp. Iop. . . Sem, : Summer I1I (post
+ Y ‘o S&Iﬂ; IV) :
Prob. § Pollcy Iz - N " - Sewyls Sem. IV- s
Adv. Inter. Per. Methdds Sef. Summer'II 7.
Sem. in Interp. Help . * Se Summer IT = - -
Admin, Processes in Inter. Prac. Sen. . Senm. IV ~ ;
Field .Ins, II . v N aant : S
. . Sem. . Sem. V- 1/2
é Cgﬂrin%;r. Help e Sem. Sem. V I
‘.. AT
: Un1ver51ty of Teffs - Arlington . - - . i
Admin~ | . °  Sem. I s, 7 Sem, III ‘
Policy : 1/- Sem. I Sem. I S b
HBSE ‘ 2 - - Sem, I ? Sem. I- -, = -
_ Dir. Prac. Lot . Sem. .I Eem. III
"Research ! | .. iSem. I , Sem: II ‘'~ _
HBSE ¥ . * ' Sem., II" - ¢ Sem, II W
* Research | - Sem, II . - Sem. IV
Field . . Sem. II - . . Summef(post
B . . sem. II)
Racism ' : Sem. II : ' Sem. IV

rAt this point, the remaindgr of the course work
~must be completed in compliance with University-
; residence requirements; the two pregrams merge R
Our Lady of the Lake Un1vers1ty Worden School .

HBSE ~ . ‘Sém. I , -Sem. I, .7
"Policy L : ‘Sem, I Sem. I .7
Practice I ' Sem. I v ‘Sém., II *. *
Research ‘' Sem.' I Summer (post. *:
o : ‘ Sem. II)
Administration Sem. I ‘ Sem. I -

At this point, the remalnder of the required
course work must be completedoln compliance Wi

University residence requirements. This stud nts
are free, as are all students, to do their block_
field off-site, and to take two elect1ves con=

_currently with the field (1000 hours ylelding ﬂA
14 semester_hours,credit) S

14 - ‘ | ) | Sy |

. ﬁ“ -’
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The field placement varies among the three programs,

and follows the model of ﬁhe regular on- site MSW program.

concurrent fleld placement models in their alternative MSW

programs. The schools‘also follow. the same policy with ‘the

‘ . - . -
alternative MSW programs' in terms of field placement in an

agency where the student has been previously empl-.yed or is
presently employed as they do with their regular onzcampus

MSW programh CLLU allows placement in agency of employment foxLQK

both groups, UTA generally does not for both groups;.and UT

allows one of the two placements in an employing or prior
"

employing agency for both groups. g,/~
: / -

9
All three schools utllmze/tﬁe same methods to 1dent1fy

MSW students in the1r field placements as are used in the

regular MSW prograﬁ’gAOLLU and UTA utilize 1nd1v1dual wrltten

and ut1112es 1nd1v1dual learning contracts as well.

F1eld placements in both programs are monztored in both
programs by a combination of*telephone visits, ma11 and f1eld
visits by faculty, with wr1tten feedback to the d1rector of
pract1cum. UTA evaluates field" placements in both programs through
at least two field visits per semester with written comment
submltted to the D1rector of Field Instruction. Students at
UT are monitored through attendance at f1eld seminars wh1le

the1r alternat1ve MSW program is monitored by three 1nstructor§

who serve as faculty liasions responsible for holding three

-




- 174 £

.4 e
< SN
. g

_on site evaluation conferences for each of two semesters.

r

~This serves the same purpdse as the field semlnars in the 1,;,‘

regular on site MSW program. - L
' Sne

Although students in the alternative MSW program at OLLU e

‘ o i

are required to participate in on campus classes, however at ;

neither UTA nor UT are they required to dp so. Neither UTA nor‘;:fm

" OLLU specifigallr plan any activities besides classes for the

rative MSW program students.. UT may feel that the geographlc gy

R SR

a1

R <.

distance from Austin of-its El Paso satelllte program and the ' Q%r

factAthat alternatlve program MSW students do not attend classes

Jm

" on the main campus at any time makes it necessary to enrich \\\\\ ?\'

) 3 _,£ ]

the educat10na1 opportunltles for these students'. _ [ 4
I

All three schools utilize the same gradlng system to

°
evaluate students in both’programs and have formal policies

b
¢

requlrlng evaluation of c1assroom teaching 1n which the same .

-

!

f

!
4.
5‘ ,
evaluatlon procedure, formal student evaluatlon is utilized in [

both programs. In addition, UTA also utilizes a review within
{

-

All three schools consider theif full time/ tenure
\ A

# sequence,
track faculty very supportive of the a1te7hative MSW program.

*

Y 4
H _ SUMMARY ‘ L e )
#Lcial work»have at \

All four Texas graduate schools of

least one type of part- time program as yﬁentlflea by Leuenberge
h crlterla. However, the University of Héuston has only the I
part-tlme,on campus model which 'is v1rtua11y 1ndlst1nguishable .
" ' ‘ from the full time MSW program. 1In the other three schools, jﬂl N

of which have a part time satellite model program, admissions

»
* >
-
. .
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criteria, course requlrements, sequencing, facult), adV151ng,
and field practlcum are conducted in a fashion niarly 1dent1ca1
to the“regular on campus MSW program. Those interviewed

believe that studénts attending the satéllite pregrams can

be assured.of an educ«tlon v1rtua11y identical with the one at @é»:“

. -* N
P
i .
o

the regular site} and employers can be assured that the . v

.quality of education reqelved is 51m;lar to that of the regular'ﬁsf

£
b o b . . . - N
» . -#L

MSW program. . . N A SR
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. An alternative MSW degree program is defined as one in which all or part of

\ ’

the curriculum is offered to a sp;cifically designated group of students (e.g.,

M K]

individuils Wwith bacoalaureate degrees employed in human services,'etc ) who are

- -

essentially separated at least for part of their studies, from other students ir f*“

the rggular full-time on-campus program.. For the pufbose of this study, alterna=
. - X \\"
tive programs are not those where part-time students enrsll in the regular on~'

campus program and take courséstover an extended petiod of\gfme. ‘
- . . : .

- \ * o
S .

r "

Ql. According to the preceding definition, does your school offer - an alternative
education program leading to the Master of Social Work degnee?“ L;

, £ - . Yes (Skip to Q3) 4 ¢
! . o ;l . ,
/ T 2, = No -(Go to Q2) .

" Q2. Do fou plan to implement an alternative MSW programiwithin the next two ,"

-~

/

DR -~

years? ~ . . '

- S, i . =

, 1. . Yes (Go .to Q2a)

- © 2, * No ‘Thank you.\Please -
- ‘ return this ‘question-
~ naire in the enclosed
HEER ’ stamped self-addressed
. . envelope., S

Q2a. Excluding the field work/co onent, will students in your alternative MSW

program enroll ) i -
- P . | )

y 1. ____ Part~time ’ .
, . - 2. ___ Full-time . ‘ S
? 3. _::H Full and Part-time Combinatioq'-;;}f
) T w 4 L

. - Don't: know

1



02b. Excluding the field work component, will instruction in your aIt:erna'?:ive

]

¥MSW program ‘be prcvided B

4 . =

~

1. ) Oﬁ:campus
2, off-campus =, ’ i,
- 3, __.__ Both oh and off-campus

\‘ - . ) - -":
‘ . 4, Den't know

‘

Q2c. ‘Excluding the fieTd work component, where will’the courses ‘be taught in

your alternative MSW program? (Circle all that apply)

1. —___ Regular on~cismpus facilit::les

2. ’Off-campus leaming centers
_ (defined ag, sites des:lgnateﬁ
“ by the ‘school that provide
classroom space as well as
" other basic services - eig:
7 admigsions, advising, efc. -
, y and are administratively'
_/ accountable to the on-campus
sthool of social wérk.‘.)\

- ) ‘ ) . - ) .«
v L . . . 3+ ____ Other universities/colleges

Y __ Community collegeu/j unior
colleges

“

. ' 5., High schools, social agencigs, 13,17
I or other community facilitiés . :

6. | _ Other

, 7 ____Don't know
Q2d. Will the field work component in your al‘tergat:‘we ﬁSH pr(;gram- /irequir% a.
N 1. ____ Block lplaceme;;t:'
' 2, ___ Co;xct;frjei;t p]r;cemént
- K ' 3. ____ Edther blo':ék ;ar concurr‘et‘;'t

placement

- * e

4, Other: Please specify

-~ I 5. ” 'DOh'tkuW

. “THANK YOU FOR YOUR COOPERATION‘ PLEASE RETURH THIS
QUESTIONNAIRE IN ‘THE !HCLOSED STAMPED-SEL? “ADDRESSED ENVELOPE.

, . ' 20

PN . R D A T



v, . , 'a . ‘S. ) < LN -
. ; . . \ - . * . .
93' " How long has_yogrlg}tgrnétivé'nsw program been in ?peration? .17 -~ 187
o : - | .‘ . years - |

.“ . * . ."‘ @

Q5. fExcluding the field work componert, are students enrolled in your s kif
alternstive MSW program £

-
a -
i
i’

!

” L e

1. ___ Part-time
e , . o . 2.  Full-time

. 3. . "Other: please specify

-

- - . P

Q5. Excluding Ehe field work component, what kinds of teaching facilities

are used in your alternative MSW program? (Check all that Qpblye)

= -
?

. - . . 1; Regular on-~campus university 20
’ facilities

[ . - ' - 2. __ Off-campus learning centers 21
- ] " (defined as sites designated
, " by the school that provide
y ¢ . " classroon space as well as . 8
’ Co. ' other basic services, e.g, - ../ -

admission, advizing, ete. and = T,
are admi{nistratively account- o
g : ) able to the on-campus school LRy

" of social work,) e -

‘. . .o : 3. Other universities/céilégeal 22 f?f”
. @ ) . e y ‘ ' "
N , 4, Commusiity college/junior 23 -
‘ 5. " High schools, social agenw— 24 tff%\?
. . ' cies, other community S
. ~ facilities - - SR
6. Other: pleaée specif& ’ 25 i}

N sxye
- .

{ ) ~$ .
Q6. On the average; how mény students.are‘admittg& each year to your alter- —

native MSW education program?  : : ‘-

v . : x - Approximatély students ° 26 ~ 2%‘55% ‘
4 ’ s * & AN
i »

-



Q7. Do you have a specific persqn administra:ttively responsibl

*

* \ :
alternative MSW program? - L.
1.

2.

Q7a. (Please indicaté the persons' title)

- . . . Title:

Q7. Is —the position full or part-time?

©°

o 20 - Pa’rt"’ti_me -

___Yes A('Go? to. Q7a

Laad

P-4

Y o

SR

No (S‘;Ic‘iip,‘ to Q8)

1

t

.

°

-}
- ~

k]

1> Full~time -

e for your |

and_7b)

.

Q8. P}ea;e indicate which of the following criteria yéu use in admit

« students to your regular on-campus and alternative MSW program.

“

all- that apply -

. -
, &7 . .

g |

.
-

s
r
1
/

ting

/

'

(Check

- 1 . '///‘
CRITERTA * — 1 - ‘
2 - / "
1 Do you use? REGULAR MS‘WI'PROGRAM .@LTI;:RNATIVE MSW PROGRAM
R ]
') B i
Undergradnate grade R it
'| point average Tes No 51 Yes /;/ ! Ro 38|
Miller Analogies Test Yes No ., | T Yes // | No 49
- Graduate Record Exam F : . Yes No 33 fles! ,// N\o 40
Faculty'Interview: *  Yes. Np 34 Yes /. |4 No %1
< I & i o
‘Reference Letters Yes Nq 35, Yes)/ No 42
“Employment Experience o , o '
| in Social Agencies Yes No 36 | Ye,/ﬁ ' o 43
Other: Please Specffy Yes No 37 Yla . No 4l
w e

* - -

Q9. After the first registratic_m in your.alternatije ﬂsé progrhm, within how

many years must a student comylgte all deg:eé requirementa? .
s +1 ”/

years

2




"Q10.

Does your‘alternative MSW program weguire students to be.in residence

. “ ) ‘
" .7 - on the'main campus at anytime during the program? S
. *y . - * °
» N A) ’
‘ S - DU S
~ . }'\\. . i 3 1‘ ¥es 1(?0 tO Qloa)

-
.

4

rd

€

2,
e

a, How man§‘week§ﬂrésidence are required?

A weeks

LS

o L(,S\kip toeQll) -

. »

.
I ,

* y

-~

o

Qil. Excluding'field work instructors how many persong in the following

v T.
categories are currently emplqyed vy your schodl ‘to teach courses in

* the regular MSW Program.

or part-time)

.
N »

A

-

(Please indicatq whether the person is full

[}

4

, 1 . Fuyll Time .’ Part Time

. - Indicate Nufber Indicate Number
Full Professors ) ' 49 -~ 50 51 - 52
. ¢ ., - o T 33 - 54

¢ s o -’57 - 58

Associate Professors 55 - 56 N .59 - 60
. * ' . ~/ Jg- T <o

: 63 -~ 64
A?sistant Professors , : 61 ~ 6% '¢ 65 ~ 66

;’1 - lé - ’ -, RN
instructors . .67 -~ 68 - . 69170

@
- .

} Lecturers

PhD/DSW Students

Commudity Professionals

A\l
- t

] Facylty from Other -

Universities/Colleges
| Other: -Please Indicate
Title: -

74

12

. 17 -18

23 - 24

—T71 =72

7-8
e A9 % 107

e

47 - 48

/’{,‘v‘ :“‘
ol
R

B N
"% VoL
h i ‘




C b .. - : * : ’ . oot ’
;. Q2. How many persons in the ‘following categozieséhave taught. or, wlll teach
~ . Y S ¢ | .
N §cme OY more .courses ;m your al:?nativa MSW Brogrém,;,dgring the curreat .
NN 1982/83 a.ademic year? YT ¥ o " .
’ . .- ] 'v. ,.' ) ) )
ors o ; : - s
Fu’ll Ifr?ft'ess s . . : UL
) sociate Professors | A
. < . - - - 3 : Ky .\ R ———
R B Assistant Profesgorg _ , A R -
-~ . . o i ) " . i \’ -~
. - Instructors T ~e L ‘ - S
) . ~n « . . - -- +* -
e .ﬁi» Leétdrers DR ' . . -
gh -8 " . A . “ o
R PhD/DSW Btudents - ) e s i . ) - .
' Comunity Professional . R T
. ' Faculty, from Otﬁfer Universit:ies/ Coll ¢ \ -
T * Otber - Pleas_e Indicate " ) Tl :
. e Title: . - L e .
R . - ’ R ¥ X - ' . -~

-

~
.

Ql3. 1Is the number of courses ‘thut can: be s‘élécted by g’tudenqadn, the alterﬁgﬁ-

]

T tive MSW program Py R . *
" 1) - >___ More than those available to studen,t:s in the regular on-.-campus
.. T MSW program / . . ' .
Z) ____ About the samg./ as t:hose available to students in the regular
on-campus MSW pfogram . .
3) Fawer than those ava:[lable to students _inthe regular on-campus
... ___ _MSW program— — - . , N .
: ’ . o . - ) 4 b : v
. : Q14. Who provides academié advisirg ‘to studenta enrolied in ydhr alternative
. " ~
) \ MSW program? o Y e " "
s o . .1, On-campus faculty advisor(s)
‘ » . - l‘ ) B -
P . e . Off-campus faculty advisot(s)
B .\ » ' x . . ) ;
AN . . -3¢ ____ Both off and on-~cimpus faculty
) ‘ - " e, Other; Please Specify
. w7 . ’ : ’ s ’ )
i N ¢ . , " ) ]

3 MC \*‘/,.' ‘ . ! 24 ' . | .




LA Y ¢ .
¢
/ S : "" ‘
. v . ¥ + 0 " ﬁi = f" > . g 1 ¥ - ’ . b
M A ¥ . »* 8 v " . .
Q v . ‘¢ » [y .
QlS. To‘what extent are t:he follbwing res?gurcgs adequate to nieet: the educa-. |, |
‘;‘t';iﬁ.
t:ional needs of the students eqrolled 4% your_“altfernative E'BW progga}n? s R
. R ¢ . "M re t_han' S ’ * Ne’eds . .
- - b . 7 A&quate Adequate ._Improvement . -
i P T B T s . > v< \‘K 0 A . -
; !r Library ‘Resources e Tt o, s {749, %%
! — — N T N - RS ' 1
| Academic Advising - PR AN : . by 1. 50
= T , — —~1 . a8
1 Availsbility of Instructional™ | - _. v o ) |
‘} Matérials (Audio-Visual, N . '\ © . . .
equipment, etc.) ‘ . N DA I
. - n . —— e g ;, X L ey
! * - \ ‘ - N . w . : :

'Q16. What field work placement: m6del :ls used ‘in yo\ur regula.r on—campuerSW

»
-

l ) program?. ) | . fq\ - . \ 52 .5
. . . . ¢ . N & ,"
: . . 1., * Block Placedent N N s
of ‘ /\ - ¢ L) " - } PREERN L4
. . -‘ \. . L . - . ., ]
7 = 2., Concurrent Placement , , A
. ’ o ) . : . N . » . -
3,'___..Other; Please specify- ¥
oo L . s » "’,k }' \-.q.'/ =
. * v * . v g
. = @
N Y \4 M %
. R i R . * - . . N “/ ’ Q4 .
’ * ., h " A : S . L. '\‘,Q‘
*: ' . ‘e ", " " ‘

Ql7. What field work placement model is used in "your alt:ernative MSW program?

) / ":1. ’ Block Plac’emen?: > L 2
I ,,,,e;Coneurrent: ‘Placement T ‘
N e i ‘3, ____ Other: Pleaee.spec.i.fy :' -
t . . xv ’ " e '.
. ' - . : ' ‘ &

Q18. Are students in your regular on-.campus MSW progr'am‘permittewfield place~

t - &

ment in an agency where they are either presént:ly or have been previously,

. . ’ -7 P 4
employed? . \ T C
. o 1, Yes' ;
. k 2, Generally not, but exceptions‘
’ Lt . are made
. E 2N .
s - 30 . No ) * 7




s . .
. .

Ql9. Are students in your'alternative ﬁsw.ptogté'm permitted field ﬂl‘acem%nt
- . = 3.

in an agency where they are either presentlfr or have been previously

SN A I )
L\) -~ . .

) .employed? ¢, Y . . ; .
h -\ ‘: - 1 ® - [l - . ' , !
. { . 10 R Yes .. Lt - ) - '
- 5 2, ., rGenerally not, but exceptions
.t Z Vel Y
, - . ¢ * ‘are made . T
_ * . ‘' ) oLt ’. ‘ »
. . 3., ' Xo . ’
. \ - 1, ) LY
P + H .
- A

and speci,fy, the learning goals and objectives of, students in thely - ..°.

s . . ] ] »
field placements? v ) .. LT, L
. i 1 LI
N 2 . 3 ,‘ i R N * ~ - -7 .
N R 1. Individual written learning .— .-
I " contracts .developed by the  ~ °
Lo ,’ \ school:, agency and student
, 2 1ey and
) o . £ 2. __-  The school sets the goals gnd
) : objectives i;n .all placements
Coe e ' 3, Other: _Please specify

M '
. .

Q21. Aresthe same methods used to identify and specify the lenrning goals and

. objectives of alternative MSW students in the:l}: field placement? ‘ . 57
T ' J. 1. -‘ Yes (Go to Q2la)
"+ 2.°  No (Skip to Q22). . .
Q2la. Please indicate how the methods are different... K '
€ . . - . - ‘. ° , :u ~ ,
‘ i . \ ) ..
- [ ) - . * . . )
’ . - ~ s i - * . N
1 L * . b -~
g < PRY : b ~ » ’
. . ' * A 1 - v A ’gf: N
* B * - 3 ’ b{ e ) #




